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SUBJECT INSPECTION 
Subject Inspections report on the quality of work in individual curriculum areas within a school. They 

affirm good practice and make recommendations, where appropriate, to aid the further 

development of the subject in the school. 

HOW TO READ THIS REPORT 

During this inspection, the inspector evaluated learning and teaching in Mathematics under the 

following headings: 

1. Teaching, learning and assessment 
2. Subject provision and whole-school support 
3. Planning and preparation 

 
Inspectors describe the quality of each of these areas using the Inspectorate’s quality continuum 

which is shown on the final page of this report. The quality continuum provides examples of the 

language used by inspectors when evaluating and describing the quality of the school’s provision in 

each area. 

The board of management of the school was given an opportunity to comment in writing on the 

findings and recommendations of the report, and the response of the board will be found in the 

appendix of this report. 

CHILD PROTECTION 

During the inspection visit, the following checks in relation to the school’s child protection 
procedures were conducted: 
1.  The name of the DLP and the Child Safeguarding Statement are prominently displayed near the 

main entrance to the school. 
2.  The Child Safeguarding Statement has been ratified by the board and includes an annual review 

and a risk assessment. 
3.  All teachers visited reported that they have read the Child Safeguarding Statement and that 

they are aware of their responsibilities as mandated persons.  
 
The school met the requirements in relation to each of the checks above.  

  



SUBJECT INSPECTION 
INSPECTION ACTIVITIES  

Dates of inspection 24 and 25 September 2019 

Inspection activities undertaken 

 Review of relevant documents  

 Discussion with principal and key staff 

 Interaction with students 

 Observation of teaching and learning during six 
lessons 

 Examination of students’ work  

 Feedback to principal and relevant staff   

 

School context 
Coláiste Éamann Rís is an all-boys secondary school with an enrolment of 248 students, under the 

patronage of the Edmund Rice Schools’ Trust (ERST). The school offers the Junior Cycle, the Leaving 

Certificate (Established), the Leaving Certificate Vocational Programme (LCVP) and an optional 

Transition Year (TY) programme.  

At the time of the evaluation the deputy principal was acting principal.  

 

SUMMARY OF MAIN FINDINGS AND RECOMMENDATIONS: 
 
Findings 

 The quality of teaching in the majority of lessons was good or very good; aspects of 
satisfactory practice was also noted. 

 The overall quality of learning was good; with scope to further progress student learning in 
some lessons.  

 Teachers provide very good oral formative feedback to their students during the lesson; 
strategies to ensure that students record such feedback should be developed.   

 There is very good provision and whole-school support for Mathematics; excellent use of 
information and communications technology (ICT) as a tool for teaching and learning was 
observed. 

 Co-curricular and extra-curricular activities and events that enhance engagement with 
Mathematics outside the classroom are very good.  

 Overall, subject department planning is very good; some schemes of work for year groups 
require further development.  
 

Recommendations 

 Teaching strategies that challenge students to be more confident in their learning, while 
developing their academic resilience, should be further developed in some lessons.  

 Strategies that facilitate students to record formative feedback received orally from their 
teachers should be employed in lessons.  

 A more consistent, collaborative, approach to the development of schemes of work, with a 
greater alignment with the subject specifications and syllabuses should be undertaken by 
the mathematics department. 

 
 
 

  



DETAILED FINDINGS AND RECOMMENDATIONS 

 

1. TEACHING, LEARNING, AND ASSESSMENT 
 

 The quality of teaching in the majority of lessons was good or very good, with aspects of 
satisfactory practice also noted. 

 Co-teaching featured in two lessons observed and was of a high standard. Very good 
information and guidance has been developed by the special education needs (SEN) co-
ordinator and provided to teachers who co-teach. 

 There was a very good rapport between teachers and students in all lessons. Student 
behaviour was very good in all lessons.   

 Many lessons opened with the correction of homework or with a review of prior learning 
through the questioning of students. Learning outcomes for the lesson were written in 
almost all lesson or shared verbally with students. This practice provided very good overall 
structure to the lessons.   

 Appropriate attention was given to the correct use of mathematical terminology and 
symbols in lessons, with students corrected as necessary.  

 A range of mostly good or very good teaching approaches was observed in lessons. These 
approaches included teacher demonstrations, think-pair-share, problem solving activities 
and individual independent work.  

 Very effective problem-solving approaches were used during group work. In these lessons, 
students were given opportunities to discuss and share their suggestions. High levels of 
collaboration was evident. Self-correction was noted in such situations and often the 
students were encouraged by their teacher to persist with their work.  

 In a small number of lessons, the teacher voice dominated. In such instances, there was a 
tendency for some teachers to tell the students too much rather than the teacher eliciting 
student understanding. In such lessons there is scope to improve the balance between the 
teacher and the student voice. 

 The overall quality of learning was good, with some scope to progress learning. In some 
lessons, there was a focus on reinforcing prior learning rather than introducing new learning.  

 In the vast majority of lessons, students’ demonstrated good subject knowledge, 
appropriate to their year. There were a few occasions where students were less confident or 
unwilling to risk an incorrect answer. Strategies that challenge students about their learning 
should be used more frequently in such instances. This should allow students to understand 
the value of making a mistake as part of the learning process.  

 A range of questioning strategies was used by teachers, mostly to good effect. On a few 
occasions, incorrect answers from students were used to address misconceptions. There 
were many very good opportunities provided by the teachers to encourage students to 
justify their reasoning, thereby deeper understanding. This is very good practice. 

 Teachers are generally classroom based and the learning environments were well presented. 
Excellent and appropriate use was made of the available ICT as a tool for teachers to share 
information with students and, in some instances, for students to submit assignments 
online. Teacher-prepared handouts were most effective when there were differing levels of 
challenge for students to support and progress their learning.  



 Homework was assigned in all lessons. Student copybooks are monitored by teachers. 
However, in some instances, the correction process was unclear and there was evidence that 
some students are not correcting their work. This is an area for attention.  

 In almost all lessons, teachers circulated and provided very good formative feedback to their 
students on their work. There is some scope for students to be given more responsibility and 
to take greater ownership for the recording of teachers’ oral feedback.    

 

2. SUBJECT PROVISION AND WHOLE SCHOOL SUPPORT 
 

 Overall, whole-school support for Mathematics is very good; this includes an appropriate 
time allocation in line with subject syllabus requirements.  

 Concurrent timetabling of Mathematics classes in most years facilitates students to access a 
level commensurate with their ability. 

 Very good structures are in place to support the identification and tracking of students with 
SEN. Co-teaching is used in all year groups to support students in Mathematics. Other 
models of support include one-to-one support and withdrawal. 

 The qualifications profile of the mathematics department is very good, all teachers are 
graduates or have upskilled in the area of Mathematics. Rotation for the teaching of higher-
level classes takes place, supporting capacity building.  

 Very good practices to support teacher participation in continuing professional development 
events are facilitated and encouraged by school management. Teachers have had 
opportunities to share their expertise with the whole staff, in areas including digital 
technologies, supporting one of the school’s School Self-Evaluation themes. 

 Commendably, some mathematics teachers have engaged in the “Lesson Study” and have 

been selected to present their work at an annual Maths Counts conference. A good range of 

co-curricular and extra-curricular activities are arranged to support mathematics in the 

school.  

 

3. PLANNING AND PREPARATION 
 

 The co-ordinator position for the department rotates on a yearly basis and key duties 
associated with the role have been developed.  

 Planning meetings are convened throughout the school year. Minutes of department 
meetings are recorded on a school-developed template. The mathematics department is 
collaborating and developing agreed common approaches to teaching mathematics topics. 

 Individual preparation for lessons observed was of a high standard. Teachers had all 
necessary materials ready for use at key stages of the lessons.  

 A very comprehensive plan for the subject department has been created. Yearly schemes of 
work for each year have been developed. The most successful schemes of work have clear 
links between the subject syllabus and the learning outcomes associated for each topic.  
There is an over reliance on the textbook and the listing of chapters in some schemes.   

 It is recommended that further collaboration within the mathematics department should 
allow for a more consistent approach to schemes of work be developed; one that allows for 
greater alignment with the learning outcomes of the syllabus or specification, while 
connecting topics.  



 Analysis of overall outcomes by students in certificate examinations is undertaken, and 
referenced in the department plan. The mathematics department has identified increasing 
participation at higher level as a priority for improvement. Going forward, strategies and 
targets to increasing participation at higher level should be documented with further use 
made of the valuable assessment data currently available within the school to support this 
work. 

The draft findings and recommendations arising out of this evaluation were discussed with the 
acting principal and subject teachers at the conclusion of the evaluation.  

 

 

  



 

 

 

 

 

 

Appendix 

 

SCHOOL RESPONSE TO THE REPORT 

 

Submitted by the Board of Management 

 

 

 

 

 

 

 

 

 

 

 

 



Part A Observations on the content of the inspection report      
 
The Board of Management of Coláiste Éamann Rís is pleased with the content of the Mathematics 
Report. The Board is pleased that all requirements under Child Protection were met; the very good 
quality of teaching, learning and assessment, the very good oral formative feedback to students and 
the excellent use of I.C.T. The Board is pleased to see very good subject provision and whole school 
support for mathematics and that co-curricular and extra-curricular activities outside the classroom 
that enhance engagement with mathematics are very good. The Board commends the good work 
and commitment of the Mathematics Department as is evident from this report. 
 
Part B   Follow-up actions planned or undertaken since the completion of the inspection activity to 
implement the findings and recommendations of the inspection 
 
The members of the Mathematics Department have begun to implement the recommendations 
provided in this report through the following actions: 
 

 Students continue to be challenged and further opportunities are being identified which 
allow students to take responsibility for their learning, in order to develop a deeper 
understanding of mathematics. 

 Students continue to receive oral and written feedback. In addition, new practices are 
currently being introduced so that students can interpret and record the formative feedback 
they receive. 

 To complement the comprehensive Department Plan in place for the subject, schemes of 
work will be further developed and reviewed in order to incorporate clear links between the 
subject syllabus and the learning outcomes associated for each topic. 
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 THE INSPECTORATE’S QUALITY CONTINUUM 

 

Inspectors describe the quality of provision in the school using the Inspectorate’s quality continuum 

which is shown below. The quality continuum provides examples of the language used by inspectors 

when evaluating and describing the quality of the school’s provision of each area. 

Level Description Example of descriptive terms 

 
Very Good  

Very good applies where the quality of the areas 
evaluated is of a very high standard. The very few areas 
for improvement that exist do not significantly impact on 
the overall quality of provision. For some schools in this 
category the quality of what is evaluated is outstanding 
and provides an example for other schools of 
exceptionally high standards of provision. 

Very good; of a very high quality; very 
effective practice; highly 
commendable; very successful; few 
areas for improvement; notable; of a 
very high standard. Excellent; 
outstanding; exceptionally high 
standard, with very significant 
strengths; exemplary 

 
 
Good 

Good applies where the strengths in the areas evaluated 
clearly outweigh the areas in need of improvement. The 
areas requiring improvement impact on the quality of 
pupils’ learning. The school needs to build on its 
strengths and take action to address the areas identified 
as requiring improvement in order to achieve a very good 
standard.  

Good; good quality; valuable; effective 
practice; competent; useful; 
commendable; good standard; some 
areas for improvement 

 
Satisfactory 

Satisfactory applies where the quality of provision is 
adequate. The strengths in what is being evaluated just 
outweigh the shortcomings. While the shortcomings do 
not have a significant negative impact they constrain the 
quality of the learning experiences and should be 
addressed in order to achieve a better standard. 

Satisfactory; adequate; appropriate 
provision although some possibilities 
for improvement exist; acceptable 
level of quality; improvement needed 
in some areas 

 
Fair 

Fair applies where, although there are some strengths in 
the areas evaluated, deficiencies or shortcomings that 
outweigh those strengths also exist. The school will have 
to address certain deficiencies without delay in order to 
ensure that provision is satisfactory or better. 

Fair; evident weaknesses that are 
impacting on pupils’ learning; less than 
satisfactory; experiencing difficulty; 
must improve in specified areas; action 
required to improve 

 
Weak 

Weak applies where there are serious deficiencies in the 
areas evaluated. Immediate and coordinated whole-
school action is required to address the areas of concern. 
In some cases, the intervention of other agencies may be 
required to support improvements. 

Weak; unsatisfactory; insufficient; 
ineffective; poor; requiring significant 
change, development or improvement; 
experiencing significant difficulties;  


